ultural Perspectives on Indian Education
Comparative Analysis of the Ute and Anglo Cultures
Forrest S. Cuch

Whenever I hear an educator talking
about the necessity of control .. .
I realize that they are talking about
themselves. It is the educator who
needs the control! Whenever a person has been taught to inhibit their
natural processes, they carry around
great doses of repressed anger and
resentment. This means that conservative teachers are very dangerous
to the happiness and well-being of
both adults and children. Their
"objectist" orientation causes them
to deny their own humanity and to
de-personalize other human beings.
Mack Gift, 1982
In the beginning, White Americans
fought very hard to destroy Indian
culture and save Indian souls. Now
that they have almost done that,
they feel an obligation to reverse the
process, to teach the Indian again in
order to save him from the modern
times. The common denominator of
these two extremes is that Whites feel
it imperative to be in charge of
Indian lives. It seems to be a permanent and required fixture in the
American character that the Indian
must be constantly saved from
something.
Gerald Wilkerson
he failures of efforts to educate
Indian children are well
umented. Government studies
From
e earliest studies of Merriam
1928) to the more recent
srudies of Havinghurst (1965)
.md Kennedy (1968), the findings
ne the same. The Indian Policy

Review Commission Report of
1976 reiterated the shortfalls of
both the federally-operated and
local school systems (both government and public) in meeting
the educational needs of Indian
children.
Significantly, none of these studies
have looked deeply enough into the
Indian world to develop an adequate
understanding of the socio-cultural
issues confronting Indian people.
With the exception of work done by
Bryse (1971), there has been no
major analysis of Indian basic values
and beliefs pertaining to the education of Indian children. Much of the
problem lies with the dominant culture's failure to acknowledge the
existence of an Indian world view

that makes Indian people a distinct
and culturally autonomous group.
Harry N. Rivan expressed this
point in his own way:
Cultural pluralism stresses a new interpretation of the word different as
applied to cultural differences. This is
illustrated by the story of a Westerner
who saw his Oriental friend putting a
bowl of rice on his grandfather's grave
and asked, "When will your grandfather get up to eat the rice?" To
which his friend replied, "At the same
time that your grandfather gets up to
smell the flowers you put on his
grave." Different means different,
not better than or worse than. [1975,
pp. 121-122]
The table below displays many
differences between the philosophy,
values, and beliefs of the Ute people
of Utah and those of the White set-

Differences in Values and Belief Systems
Dominant Anglo Culture
Shoulds and oughts
Controlling
Goal oriented
Future-oriented
Strict discipline of children
Rigid moral conduct
Didactic instruction by parents
Analytical and linear
Collectivism
Evaluation of others
Projection
Competitive & aggressive
Competitive economics
Ownership of land
Farmers, settlers
Conquering nature
Materialism
Hoarding
Assigned leadership

Ute
Existentialism
Flowing
Process living
Here-and-now orientation
Freedom of choice
Child given options
Experiential instruction by elders
Holistic
Individualism
Self-evaluation
Introjection
Non-competitive & non-aggressive
Cooperative economics
Non-ownership of land
Hunters, roamers
Harmony with nature
Aestheticism
Selfish sharing
Situational leadership

acknowledge and give earnest credit and appreciation to my former instructor, colleague, and close friend, Dr. Mack D. Gift, SelfSufficiency Trainer, of Salt Lake City, for introducing me to the concepts of social stratification and socio-cultural oppression. It has been
ough his guidance and support that I have come to appreciate the value of my culture, my people, and our contributions to the world.
- o, through his instruction I have come to appreciate the power of the human spirit and human spirituality while being ever-cautious of
;eligious dogma. This article is my way of expressing my gratitude and appreciation to him for all the years he has helped me grow.
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certain norms or regularities in this
behavior, but few rigid rules and
sanctions. [1964, pp. 484-485]

An earlier writer (Stewart, 1932)
believed that among the Utes, the
Bear dance had lost its religious
significance. In contesting this
statement, Jorgensen (1964) stated:
I have the impression that Stewart
interpreted the near paucity of Ute
piety with a lack of religious significance to the dance. To be sure, the
characteristic Ute feature of "having
a good time," included drinking,
gambling, and sex play was present,
as they are at all major Ute functions
except General Council meetings. As
near as I can tell, Ute rituals have
never been serene, piety-filled, and
pristinely moral affairs. [p. 165]

In the dominant Anglo world, life is
governed by many societal laws,
rules, and social norms. There is a
rule or strict order for every form of
behavior. In the Ute world, there
are simply guidelines. If a person
chooses to conform, fine; if not, this
is also fine.
Another noted writer commented:

Forrest Cuch is Education Division Head for the Ute Tribe.

Shoulds and Oughts
vs. Existentialism

0

ne of the best ways to illustrate "free will" as an integral
part of Ute culture is to review Ute
religious ideology. To illustrate my
point, I shall cite the work of Joseph
G. Jorgensen, one of the most
notable researchers of Ute religion.
Whereas, Christianity emphasizes
strict adherence to scriptures, fear,
moral obligations, rigid rules, and
sanctions, Ute religion appears to
avoid these features. Jorgensen wrote:
I have asserted that Ute rituals and
even myths are loosely structured
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around a few organizing principles.
The rituals are organized around
very few prescriptive or proscriptive
acts; indeed, in only a few situations
do the Utes believe that supernatural
sanctions will befall a person who
breaks a Sun Dance, Bear Dance, or
crisis rite custom. Offhand, the
most highly sanctioned act seems to
be the proscription associated with
recurrent dreaming: one must see a
shaman and one must follow his
advice lest he wither and die.
Perhaps, then, it is best for us to
envisage Ute rituals as loosely
organized religious events. All
elements in each ritual need not be
performed in accordance with
specific rules. Many choices in ritual
behavior are possible. There are
EQUITY & ExcELLENCE

A major characteristic of modern
Ute society is the lack of well-defined
authority and leadership patterns
between non-relatives. The society
was and continues to be organized on
the basis of maturity and knowledge.
Friendship carries few of the rights
and responsibilities that it does in the
White culture. The Ute is, in his
relationship to his friends and his
peers, the individualist that he is in all
other areas. Maturity and knowledge
command respect, but the Ute always
reserves the right to decide upon the
course of action appropriate to himself in the particular situation.
Furthermore, his behavior is only in
rare cases related to friendship.
Friendship depends upon personality
and character and not upon behavior.
In any situation where actual force is
not present, the Ute makes his own
decision secure in the knowledge that
his behavior will not threaten his
inter-personal relationships.
The breakdown in status positions
dependent upon the old valued
behavior patterns was made easier
because the interpersonal relationships were not inextricably intermeshed with a system of rights
and obligations. [Witherspoon,
1961, pp. 65-66]
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he

ed:

I believe that traditional Ute
ple paid little or no attention to
rules and social norms, but
d tremendous value upon
ty and integrity. Jorgensen
tes the observations of a governt agent during the latter 1800s:
In discussing Ute morality and
religion, agent Critchlow noted that
!hey were polygamous, unchaste,
believed in a Great Spirit, believed in
evil spirits, and showed little affection towards members of the same
family. However, he also said that
they possessed a degree of kindness,
justice, and integrity unknown to
many Whites. [1964, p. 139)

I believe that Critchlow's obser. ns serve to legitimize the Ute
"se of individuality-men do
- control other men-and the
entia! (free will) philosophy of
people. They simply demonstrate
the Utes did possess moral
ciples, but they were few in
ber, and were in neither the
e genre nor the same order of
rity as for the dominant culture.
er, Ute morals appear to be less
_·d, yet more reflective of
considerations. In other
ds, there was a recognition of
an frailty and weakness as one
among several of being
an. The message might be that
can make mistakes and still be a
;ood person." Said in other ways,
can possess virtues of kindness,
ess, and integrity without
promising your humanity; there
lli> such thing as a perfect human
g, model person, nor living
nze statue; there is more to being
ood person than simply living by
rules-one must also strive to be
, to be honest, and to keep his/
word. Also, there may be times
:ten a good person may choose to
te the rules, if the circumstances
ant it, or if it in his/her best
rests or the interests of others to
so . Hence, there was a recognition
r some rules are not necessary;
human beings, they change from
e to time-they are not all written

_ ple

Although there appears to be
some traditional restrictions concerning appropriate Ute behavior,
the actions of the Ute people suggest
that they are primarily practioners
of existentialism. In 1961, Witherspoon wrote, "The Ute are firm
believers in free will. They are convinced that a person can do what he
wants to do as long as the Whites
do not intervene" (p. 92). This
existential orientation has roots in
the Ute value of "individuality,"
which will be discussed later in this
document.

Controlling vs. Flowing
nother way to explain the
primary philosophical differences
between the Ute Indians and the
dominant culture can be summed up
in terms of "controlling" versus
"flowing." Flowing, a term more
commonly associated with Eastern
religions, is not something new to
Ute Indian people. Flowing suggests
living in the "here and now." It is an
example of "process living" or living
in the present and accepting "what
is" as reality. There is less emphasis
upon manipulating or attempting to
change or control "what is" as
opposed to "what should be."
Controlling is an orientation that
suggests that it is important to deny
"what is" and to attempt to establish
goals for "what should be." It is an
investment in the future, and the
return cannot or "should not" be
enjoyed in the present, but rather, at
some time in the future. Rather
than accept and enjoy "what is," it
is more important to "sacrifice and
invest" in the future because "what
is" is not good enough. Ideologically,
it is somewhat related to the
Western belief that man must be
productive in order to be complete
or whole. The Ute Indian views the
human organism as complete when
born. It is the process of making
him something he is not that contributes to the incompleteness of the
organism. It simply makes no sense
to the Ute to invest so much energy
into something that is nothing or an

A
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illusion. It is enough to simply "be"
(Peds, 1970).
Gift expresses this difference in
terms of the Utes' acceptance of that
which is natural:
If there is anything which distinguishes the Ute people from
Whites. . . it would be this acceptance of what is natural. Especially
the acceptance of birth and death as
natural events. This acceptance is
being eroded by the contact with
the White world. Still, traces of a
process orientation toward living can
be found within specific Ute people.
[p. 181)

Differences with respect to
"control" between Ute Indian people
and the dominant culture are best
illustrated by the work of the late
Dr. B. Allan Tindall (1975). On the
basis of his anthropological study of
the perceptions and value orientations related to basketball in the
Anglo and Ute communities in
Roosevelt, Utah, he found that
Anglo-Mormon boys appeared to be
oriented toward a cultural premise
that suggests that man can control
other men, and that men do
organize and control others for the
mutual benefit of all, while the Ute
boys appeared to be oriented toward
a cultural premise that suggests that
one. man cannot and should not control another. The Ute boys' message
was, "You have no right to control
me; I do not play in games in which
I cannot control participation, and I
do not play basketball to learn to
play basketball." Thus, the effect of
the high school physical education
basketball program was to sustain
the mutually exclusive community
cultures by providing an opportunity
for class members to display messages about their social identity to
members of their own group and to
those of the other group-messages
based on cultural differences.

Strict Discipline vs.
Individual Choice

A

nother major distinction
between traditional Ute culture and
the dominant culture lies in differences in child rearing practices. It
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has been my observation that the
dominant Anglo culture places
significant value upon strict, rigid
adherence, and sometimes uses
harsh, disciplinary practices. In
the dominant world, it is not
uncommon for parents to resort to
physical punishment, especially
when they continuously violate
parental directives. In contrast, it has
been my observation that in general,
Ute people prefer not to administer
physical punishment to their children.
In fact, it is rather uncommon to
witness Ute parents resorting to any
form of physical punishment.
According to Witherspoon,
There is no real authority structure
within the family. The parents try to
effect changes in their children's
behavior by advice-giving, shaming,
teasing, and coaxing. They resort to
physical punishment only in extreme
cases, and then reluctantly. [1961,
p. 59]

Likewise, I have found that many
Ute people do not establish rigid
standards or strict rules of moral
conduct for their children. I have
heard countless comments, especially
from teachers and other authority
figures, that "Ute children are
spoiled." Or comments to the effect
that "Ute parents, especially Ute
grandparents, are too permissive
with their children." Apparently, this
permissive behavior was also evident
among the Ute people of previous
generations:
In the parent-child relationship, no
matter what the age, the parental
role is one of advising and admonition and seldom one of force.
Children are expected to listen to
their parents, but no one is much
surprised if children do not heed
parental advice. Ute education is
based upon the notion that children
must be told over and over again
over a long period of time. The
child is not expected to learn the first
or second time he is told. The
parent-child relationship is then a
permissive one. [Witherspoon, 1961,
p. 61]

It is my bias that this permissiveness on the part of traditional Ute
parents and grandparents is based
upon the belief that experiential
68

learning is more effective and more
rewarding than learning by force or
control. By experiential learning, I
mean that there is greater emphasis
placed upon individual choice and
internalization of actual experiences
and consequences, than upon adherence to rules and standards of moral
conduct. In short, children learn
through the successes and mistakes
that result from their own choices
rather than from being told or commanded to learn. Further, I believe
this approach places greater responsibility on the individual for his or
her actions. Self-responsibility for
one's own actions becomes the rule.
Again I quote from Witherspoon
(1961):
After advice is given, however, the
child has the right to make his own
decision. By the same philosophy,
Ute parents do not feel called upon
to accept responsibility for his child's
behavior to the same extent White
parents do. The parent's duty is to
advise his child of what will happen
if he behaves in a particular way. If
the child goes ahead with the behavior, it is not a reflection upon the
parent. Whatever the historical
source, this lack of responsibility for
children's behavior is best seen as
simply another reflection of the allpervading individualism of the Utes.
[p. 62]

Although its significance has recently waned, another difference is
related to the fact that among the
Ute, grandparents tended to enact a
strong and traditionally educational
role in child raising:
The grandparents and the children
usually have a very close relationship. The child is taught to respect
his grandparents. He is told to listen
to and to obey them. They are the
oldest and wisest within the household. The child also learns that the
grandparents are unfailing source of
support and protection. When
things do not go well at home, the
child goes to his grandparents.
When parents refuse to give the child
something, his petition is directed to
the grandparents. Ordinarily grandparents do not discipline children on
the grounds that this is the duty of
the parents. Thus the grandparentgrandchild relationship is a warm
and intimate one. The respect
patterns are closely observed, but
EQUITY & EXCELLENCE

there is affection on both sides as
well. [Witherspoon, 1961, pp. 6263]

Unfortunately, very few Ute
grandparents are currently seen as
the primary influence in Ute child
rearing. The most recent report
(1984) indicates that of the entire
Ute population, those who are 60 or
more years old only constitute seven
percent; of these, very few actually
play a major child-raising role.
Witherspoon (1961) also observed,
The Ute child is viewed as a person
in his own right from birth on. He
is not viewed as an extension of the
parent as the Whites view their
children. [p. 61]

This distinction in and of itself is
very significant because it determines
the degree of controls and expectations placed upon the child. If
parents believe that their child is an
extension of themselves, they are
likely to impose greater restraints
and controls upon the child since the
child's actions reflect upon them. 0
the other hand, if they believe that
their child is a separate, autonomous
being, they are more likely to exhibi
less control over the child and to
prefer advice-giving and teaching
self-responsibility. Gift comments:
I personally think this is a
wonderful approach because I can
remember being taught that I needed
to grow up and quit being human.
After all, how was I going to be
successful if I didn't deny the child
portion of me? My experience tells
me that many White people talk
about their love for their children
and only because they expect their
children to become an extension of
themselves. [1982, p. 171]

This aspect of Ute culture would
have a significant bearing upon the
way the dominant culture views
child-rearing among the Utes. It
helps to explain why many people
think Ute parents are permissive
with their children. This finding can
be equally significant when applied
to the school setting. It is a wonder
that Ute children even make the
effort to attend school. They leave a
flexible and permissive environment
and they enter a highly structured,
Vol. 23, Nos.1--

·d, and controlled environment.
-:be immediate reaction to a
gemental teacher is either to
orne violently angry or to
:ompletely withdraw. In view of
· observation, educators may have
become aware of this and other
tinctions between the Ute people
d the dominant culture.

linear (Analytical)
Thinking vs. Holistic
hree decades ago, Hauch (1953)
used the Rorscach Test in deter:::.ining that Ute people were holistic
their perceptions of the world.
itherspoon (1961) refers to Hauch's
rk in commenting that while the
- minant culture approaches the
rid from a linear/analytic
::-c:rspective, Ute Indian people
perceive the world .in wholes, in total
gestalts, and they pay little attention
to fine details . . . . They tend to
classify new situations with more
familiar ones on the basis of a
single or a few superficially similar
characteristics. [Witherspoon, 1961,
p. 91]
Hauch (1953) also confirmed
= t compared with the White popurion, Ute people's intelligence (as
sured by the Rorschach) had the
wme range as that of the Whites.
Had academicians been more active
disseminating this finding, it
uld have saved young Ute
· dren a lot of misery. Yet edu:arors continue to raise questions
ut the intellectual capacity of Ute
· dren. Their alleged intellectual
eriority continues to remain an
derlying rationale for inaction,
athy, and the state of helplessness
und among those who have the
- ponsibility for educating them.
Recent research findings on the
' and right cerebral hemispheres
e consistent with the premise that
dian people are holistic in their
rceptions. According to Dr. Allen
uck Ross (1982):
Most Indian people operate from the
right-brain orientation, making Native
American thinking a fundamentally
different process from that of
eople

Whites. Left hemisphere functions
are linear, logical, scientific, analytic,
stress facts, details, goals, and are
masculine. Right hemisphere [functions are] non-linear, creative, spiritual, holistic, perceptive, imaginative,
intuitive, and feminine. [p. 2]
Witherspoon observed:
Analytical thinking is very difficult
for Ute children and adults, with the
result that they approach problem
situations on a superficial leveL In a
similar way, the Ute are frequently
satisfied with superficial solutions to
problems. They are prone to snap
judgements and snap decisions.
The idea of alternatives is difficult
for the Utes to understand. They
usually act upon the first idea which
occurs to them. If this solution fails,
they simply refuse to tackle the
problem again. [1961, p. 140]
In view of the above, it should
have been clear to educators during
the 1960s that they needed to
develop and utilize alternative
instructional approaches that are
more appropriate to the holistic
nature of Indian children. It is also
clear that educators have failed to
seriously consider the most current
research findings having to do with
cultural differences, cognitive style,
and multi-sensory modes of instruction (Ramirez, Manuel & Casteneda,
1974). Many recommendations
have been set forth, but very little
implementation has occurred with
regard to multi-cultural learning differences (Cazden and Leggett, 1981).
It has only been recently that brain
development and hemisphericity
have come to the forefront of the
education agenda for children in
general Oohnson, 1982), not to
mention the significance of this
research to educators of Indian
children (Ross, 1982). It has simply
been too easy to judge, label, and
categorize Indian children as
problem learners, to hold low
expectations for them, thereby setting
in motion a self-fulfilling prophecy.
I advocate the multi-sensory
approaches to learning since they are
based upon the premise that all or
most children learn differently.
Furthermore, such approaches
benefit not only Indian children, but
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also Anglo young people who think
and learn contrary to the norm.

Collectivism vs. Individualism
hile the dominant culture insists upon strict adherence to
social norms and group standards of
behavior, Ute people exercise a
significant amount of social independence. Witherspoon states "the Ute
are individualistic." It was his
observation that "A person behaves
as he does because 'that is his way"'
(1961, p. 92). Tindall also believed
that Ute people were individualists.
One of the findings of his study of
Utes and Mormons playing pick-up
basketball was that

W

In the Anglo system everyone has
equal rights to play in a game, if you
are the correct kind of person, while
in the Ute system the "players" have
the right to refuse entrance to
anyone because of the stress on individuality. . . . Ute games are structures of individual performances,
while Mormon games are strategic
organizations of group effort....
[The Utes] play basketball according
to a premise of individuality, not of
mutuality or control over other
men. [1975, pp. 18 & 13]
According to Jorgensen, Ute
religion stressed the role of the individual and the availability of
therapy. In his discussion about Ute
resistance to Christianity, Jorgensen
writes:
Indeed, the emphasis that the Utes
have long placed upon the role of
the individual in seeking visions, and
the faith which they credit to various
individuals who claim to have supernatural powers, may have discouraged them to accept the claims of the
prophets (Christianity) or those
stumping for the truth of one
religion over all other religions.
[1964, p. 501]

Witherspoon (1961) observed the
same behavior among the Utes. He
states: "Since the child is seen as an
individual, he is early given the right
to make his own decisions and to
act upon them" (p. 125).
Although Ute people are becoming less individualistic and are exhibiting increased fo rms of group
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thought and group behavior, the
individualism of the Ute people
continues to surface. Perhaps much
of this individualism stems from the
established fact that prior to the
reservation era, Ute people were
never actually one nation or large
tribal group; instead the Ute nation
is comprised of many family groupings that were scattered throughout
western Utah and eastern Colorado
(Conetah, 1982).

Projection (Evaluation of
Others) vs. Introjection
(Self-Evaluation)

I

n order to present this comparison, it is necessary to define the
two terms, projection and introjection. By "projection," I mean the
liberty a person takes in the process
of evaluating others, judging or
attributing blame to or passing
judgement on another person, within
a particular cultural group. On the
other hand, "introjection" means the
process of evaluating only the self,
to attribute blame-if any--only to
the self, or to pass judgement only
as it pertains to the self, as a particular behavior of a cultural group. I
have limited these two kinds of
behavior to each group because, as
the reader will see later, both the
Ute and Anglo groups appear to
have judged each other.
My contention is that until
recently, traditional Ute culture
emphasized introjection or selfevaluation as an acceptable behavior
as opposed to the emphasis within
the dominant culture on projection
or evaluation of others. It has been
my observation that two decades
ago, it was extremely difficult for
Ute people to judge each other,
while in the dominant culture,
judgement of others is perfectly
normal, in fact encouraged.
According to Witherspoon
(1961):
Many Utes are aware of their
variant behavior patterns and
tolerate wide variations in behavior
without question or censure. They
frequently remark, for example, that
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"It is his way," or "He must have a
reason." Still another common
statement is "Let him alone and we
will see how far he will go." ...
Group standards are ill-defined,
and the person is not necessarily
devalued because of his failure to
conform to them. The Ute do not
measure their performance against
that of others. Inner-directed
behavior is normative for the group.
They measure their behavior against
their own perceptions of themselves.
Behavior that is acceptable to the
person is satisfactory. Because
someone else behaves in some other
way is no cause for anxiety as long
as the individual's inner-directed
behavior is seen as appropriate in
terms of his own evaluation of
himself. [pp. 46 & 92]
Three decades ago, Lang and
Kunstadter (1957) reported "that
the Ute seldom give advice or make
decisions for one another" (p. 530).
I consider their observation to constitute support for my assertion that
the Ute tend to engage in introjection. Another piece of evidence
stems from my experience four years
ago as a juror for the Ute Tribal
Courts. I noticed that many of the
Ute jurors resented having to serve
on the jury. One lady even stated,
"They should get White men to do
this"; I infer that she believed that
Whites are willing and therefore
more capable of judging people.
Perhaps the Ute people exhibit
a high degree of tolerance toward
others because they exhibit a high
degree of tolerance toward themselves. To me, evaluation of others
implies an intolerance toward
others. In any event, I believe that
the practice of evaluating others
either was introduced to Ute people
by the dominant culture or was
present among the Utes only in a
very limited way.
To the extent that those who
introject tend not to project their
emotions outward or on to other
people, the following observation
serves as another example of Ute
introjection.
The Ute student becomes increasingly hostile toward the White world.
Because he cannot (will not) bring
himself to express this hostility openly,
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his behavior becomes ever more
withdrawn and apathetic.
The Indian students do not exhibit
their disdain for authority by the
open flaunting of the school rules.
Ute children seldom present a disciplinary problem in the sense of
overt, acting-out behavior. Instead,
they express their ambivalent feelings
by being slow to respond, lack of
attention in the classroom, and by
simply not doing assignments, papers,
and homework.
By the time the Ute child gets to
high school, he is well aware of the
fact that overt behavior can be and
usually is punished by teachers,
policemen, and other White persons
in positions of authority. He is also
aware of the fact that he is seldom if
ever punished if he simply does nothing. By doing nothing, he asserts his
own freedom, flaunts authority, and
escapes punishment. [Witherspoon,
1961, pp. 132 & 138]
I also believe that this form of
introjective behavior has contributed
to the widespread alcohol abuse
among the Ute people. Rather than
express their anger or discontent
openly, most Ute people who drink
excessively have learned to hide or
keep their emotions to themselves,
except when highly intoxicated. At
such times, people are less inhibited
and therefore more willing to share
what is on their mind or in their
stomach. Unfortunately, this is a
very destructive way to deal with
problems. I will elaborate on this
issue in a later section.
It is important to note that
although projection may not have
been traditional Ute behavior,
increasingly it has become the norm.
In fact, it is my observation that this
behavior has become increasingly
destructive in the form of gossip,
jealousy, name calling, and other
forms of "put downs." During the
period 1970-1976, the Ute reservation had one of the highest suicide
rates of any group in the country
(IHS Report, 1976).

Competitive vs.
Non-Competitive

U

te people appear to be less
competitive than the dominant
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e. For example, numerous
unts by teachers and coaches
te that Ute children are less
petitive and aggressive in various
I activities, especially sports.
Ute people do not prize
petitiveness and aggressiveness
highly as the dominant culture
. According to many earlier
rchers, non-aggression has
'tionally been a Ute ideal:
Another important area of conflict
has to do with aggressiveness. The
Ute feel that the good person is
willing to help if needed. They feel
that it is most improper for a person
to assert himself vigorously into
another person's or the group's
affairs before it is made evident that
he is wanted or needed. The Utes
feel that this is precisely what the
non-Indians do. White people are
continually prying into other
people's affairs. They are continually
seeking to influence other people's
behaviors. The Ute regard the young
person who is quiet, reserved, and
dependable as the good person.
Young adults who are noisy, talk
loudly, interrupt other people's conversations, and who move around a
great deal are classified as "wild" and
immature. Many White people whom
they see exhibit behavior of this nature. [Witherspoon, 1961, p. 90]

A number of historians have
ented on the role of aggression
non-aggression among the Utes
earlier times:
Both Tyler (1951) and Opler
1940) give the impression that the
Ute were a power to be reckoned
with. There is, however, much that
tends i:o belie this impression. In the
first place, the Ute never numbered
more than 4500 persons. Secondly,
Ute warfare was confined to raiding
parties that were conducted for loot,
and not for scalps.
Their acquisition of the horse
made them mobile early. Their extremely simple aboriginal culture and
their willingness to borrow led them
to incorporate culture elements from
all with whom they came into contact. They emulated the Plains
bands and raiding parties, but only
to the extent of looting rather than
the full Plains war complex. They
formed into bands with chiefs, but
they never gave the chiefs the authority that would have made the
bands effective aggressive units. Any
person or persons could leave the
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band at any time. There was no central police power, no secret societies,
no sanctioned central mechanisms
for carrying out the wishes of the
leader. [Witherspoon, 1961, p. 29]

According to Bancroft:
At first these savages manifested
fear, but when assured that the
strangers had not come to harm
them, and they were in no way
leagued with the dreaded
Commanches, they welcomed them
kindly and gave them food. They
were simple-minded and inoffensive,
the native Eutas, very ready to guide
the travelers withersoever they would
go. [1890, p. 12]

Smith elaborates on this subject
some more:
The Northern Utes prided
themselves on their bravery in
battle. They said all the enemy
tribes agreed that the Utes were
harder to kill than any other Indians.
However, most of the accounts were
of accidental meetings with the
enemy; when a party of Utes were
going out to hunt buffalo, gather
salt, or when the women were on a
berrying expedition, accompanied by
some of the men.
The Southern Ute, even though
they had horses earlier than other
Ute bands, and were closer to the
Plains tribes, shared the same attitudes toward war as their kinsmen.
Opler (1940) says, "Warfare, then
was more the result of horse raiding
and buffalo hunting than any desire
on the part of the Ute to win
prestige by rash displays of valor.
There were no war honors
institutionalized .in the culture.
The choice between taking a scalp,
capturing a horse, or stripping an
enemy of his possessions was settled
in terms of expediency. . . in fact,
standing fights were avoided whenever possible" (p. 162).
The White River and Uncompahgre knew the custom of counting
coup, but they thought it was foolish. They said, "If you get close to
an enemy, you'd better kill him."
[1974, pp. 237-239]

Unfortunately, aggression has recently become the norm for many
Ute people, especially among the
youth. It has been my observation
that during the last decade, there has
been a significant increase in aggression and violent behavior among Ute
youth. Just from 1975 to 1976, the
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juvenile arrest record jumped from
111 to 260 (Ute Bulletin, 1977,
pp. 5-6). My guess is that this
shift from quiescent to aggressive
behavior has been influenced by
the national media- television in
particular. Television has a powerful
influence on young people; it influences the way young people think,
act, dress, etc. Exposure to violent
programs and violent heroes implies ·
that violence is socially acceptable,
thereby promoting violence and
aggressiOn.

Competitive Economics vs.
Cooperative Economics

T

he economic structures of the Ute
people and the dominant Anglo
culture will be compared in three
areas: ownership of the land, lifestyle, and attitude towards nature.

Ownership of Land
While White settlers believed that
each man had the right to own or
possess land, Ute people did not
believe that one person could actually own or possess a parcel or lot of
land. I infer that Utes embraced the
tenet that no one individual was
great enough to rightfully possess
something that belonged to or was
provided for all people by the
"Creator."
For the most part, Ute people
believed in territorial boundaries
within which the people lived and
roamed. These territorial boundaries
were usually acquired through warfare and respect for the prowess of a
particular tribe. To venture across
such a boundary meant certain conflict with the neighboring tribe.
Although territorial boundaries were
not always honored, they served as a
guide to the various tribes living in a
particular area.

' Lifestyle
The early Basin settlers were
basically farmers, agriculturalists, or
people who homesteaded and made
their living by working the land. In
contrast, the Ute people were
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hunters, gatherers, and roamers.
The Ute people never formed either
a nation or a single large tribe; instead, they existed as up to 12 different bands, roaming the western
part of Colorado and the eastern
part of Utah. The basis for forming
small bands was simply that the
rather sparse area made it difficult
to sustain or provide enough food
for a larger group or tribe. Most
bands contained 200 or more
people, hunted the various wildlife
of the area-deer, elk, and other
game- and gathered wild berries,
pinon nuts, and other edible seeds
and nuts (Conetah, 1982).
While the Ute people lived off
the various natural food sources in
the area, they did not intervene in
the process by which the foods were
made available to them. Prior to the
establishment of Indian reservations,
the Ute people believed in cooperative economics, that is the sharing of
goods and services. The Utes placed
tremendous value upon "life" itself.
One life was not valued over
another. In short, if one Indian
lived and prospered, all Indians lived
and prospered. If one died of starvation, all died of starvation. The
degree of cooperation among Ute
Indians is evidenced in the oral
tradition and documented accounts
of annual drives for small and large
game. Large groups of people were
involved not only in the gathering
process, but also in the means of
providing shelter, clothing, and
other basic survival necessities
(Conetah, 1982).
According to Martineau,' the
Ute people believed devoutly that the
"Creator" would provide the means
of survival for them. As a result,
intervention into the process of producing food- for example, farmingwas viewed as sacrilegious or as
evidence of a lack of faith in the
Creator. This interpretation explains
why the Ute people intensely resisted
efforts by government agents to
encourage them to farm or pursue
the art of agriculture.
Witherspoon (1961) observed,
"The saying often heard on the
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reservation, 'Once we were children
of God, but now we are the children
of the government,' unconsciously
but aptly demonstrates the shift of
donor and technique, but the retention of a philosophy." He attributes
this philosophy to the Ute world
view. He states, "the Ute of today
are even as they were in the past,
gatherers par excellence" (p. 45). I
disagree with Witherspoon's conclusion. I believe that the above sentiment is more reflective of Ute spirituality and the religious axiom that
"the Creator will provide for his
children." The government's activity
in relation to providing for Indians
does not belie the earlier philosophy
of the Ute with regard to the Creator
and natural forces. 2
Nevertheless, I acknowledge the
influence of this world view on the
actions of the Ute people; for example,
consider the conflict in 1879 between
members of the Whiteriver Band of
Utes in Colorado and an agent
named Nathaniel Meeker. In response
to his determined attempt to make the
Whiteriver Utes submit to farming,
Meeker was slain and a military
encounter ensued (Conetah, 1982).
At the present time, farming is
still not considered a primary source
of personal income for Ute people
on either the Uintah or Ouray
Reservations. In fact, less than ten
percent of current tribal membership
depends upon farming as a means of
family income. However, I believe
that farming will continue to exist
because of both basic economic
necessity and the need to protect
land and water rights.

Attitude Toward Nature
The Ute people's rejection of the
premise that man can ultimately
control natural resources is probably
partly responsible for their reluctance
to adopt the agricultural practices of
the White settlers. For the most
part, Ute people lived in harmony
with nature. In many ways, they
accepted the natural balancing of
nature through prey and predator.
Anthropocentricism, the belief
that the human species is the center
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of the universe and that all things o
earth are at its disposal, is in direcr
contrast to the Indian belief that
humans are a part of nature-no
better and no worse; Indian people
consider that both our species and
the earth are expendable. The beli
that one cannot continue to "take"
from something without bearing
some consequence is of ultimate
consideration here. Witherspoon
(1961) would argue that the Ute is
guilty of this also.
Another difference between Ute
people and Whites is the Ute belief
that all things are possessive of a
"spirit," hence alive and sacred.
Tylor and Max Muller label this
form of spirituality "animism,'' a
religion among primitive people.
The Latin term anima means soul,
and animism refers to the primitive
practice of ascribing souls or
individuality, not only to men and
animals, but the world of things, as
well. [Bradley, 1963, p. 15]

Between 1981 and 1982, Mack
Gift conducted several intensive Gestalt assertiveness training sessions
for the Ute Tribe. He commented:
I was able to tap into the primal
history of a unique and wonderful
people. This history is the history
a people who knew/know how to
live with nature and are not willing
or interested in "owning" anything!
The idea of owning the Earth is an
idea that is alien to most American
Indian cultures. . . . Still today,
many Utes feel that they are in
and harmonious relationship with
the Earth. They neither control nor
are controlled by . . . natural
processes. It is this orientation that
historically allowed them to exist f
hundreds of years and to prosper.
When they came into contact with
the White man ... they were/are
at a disadvantage. Their natural
relationship with the Earth was/is interpreted as a sign of weakness and
Whites were/are more than willing
take advantage of their orientation
in order to gain control of the lands
of the Indian. [1983, p. 230]

Western man's relationship to
the world has a destructive history.
Technological man has continued
to "take" from the earth without
"giving" anything in return. In fact,
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r the most part, technological man's
greed" has led to the pollution and
ecration of the earth. Man's fear of
sing control to others has resulted
the creation of nuclear weapons
at are the most destructive force on
than man, their creator.
a result of such "technological
rogress," we live in a world in which
odd-wide destruction is more likely
an ever before.
Many people believe that this
.:ountry's recent ecological movement
ms largely from the awareness and
'sdom of American Indian people to
live in harmony with nature," that is,
ving and appreciating all living
· gs on earth, including humankind.
lost Indian people believe that
uman beings are a part of Mother
Earth. They consider themselves
caretakers" of the earth through a
.:ommunion with the universe. If the
American Indian's contribution to
.:ivilization is to call attention to this
tural, unwritten law, then so be it.
• faybe the time is right for this
cient law which has been fostered
m d revered by a "primitive people" to
embraced world-wide.

Selfish Hoarding
s. Selfish Sharing
significant part of competitive
economics involves the need for
selfish hoarding." In a competitive
'orid, it becomes increasingly important for one organism to control
e sustenance of other organisms in
order to maintain "law and order,"
cause such control over sustenance
the only effective way to control
me other organisms. This behavior
derived from the belief that lawessness and immorality will occur if
someone does not maintain these
rontrols (Peds, 1970). Ute people
·ew this belief and resulting
behavior differently. Witherspoon's
discussion of the comparison
between the Ute "good person" and
me "Whiteman stereotype" serve to
illustrate my point:
A central Ute attitude has to do
with generosity and greediness.
These two attributes are part of the

People

stereotype of Indian-White relations.
The Ute believe that a good person is
not only generous, but also that he is
not acquisitive. The Ute characterize
themselves as "good" in this dimension. They classify the White man as
greedy and therefore "bad." An
informant expressed this attitude
"When a White man sees something,
you can see his eyes light up and you
know he wants it. Indians don't
care about things like that." Of all
negative attitudes attributed to the
Whites, greediness is the most
common. The pattern of sharing is
old in Ute culture, and has been effected considerably by the economic
situation in the last ten years. It
remains today an important attitude
even though the actual practice is
much attenuated. In addition to
wisdom, generosity, and moderate
success, the Ute expect a good person to be honest. Good people do
not tell lies, at least to the ingroup.
There is some evidence that lying to
non-Indians is viewed as quite
acceptable behavior. The good
person should be dependable in his
relationships with other people. If a
person is a friend, he should remain
a friend regardless of any changes in
situation or behavior. The good
person is expected to be willing to
help another person or the group,
not only by sharing material possessions, but by giving advice if it is
needed or asked. The good person is
expected to mind his own business
and not pry aggressively into other
people's affairs. If he is asked to
help, he should be willing to. [1961,
pp. 89-90]

Jorgensen interprets my
references to "selfish sharing" as
reciprocity. He reconstructed four
stages of Ute cultural history. He
maintains that throughout these
stages, reciprocity continued to be
practiced as a central principle of
the Ute economic and social system.
The first stage began prior to the
coming of the White man in which
the Ute people existed in small family groups. Reciprocity was
evidenced through the communal
hunting and gathering economy.
The second stage (late 1600s to the
early 1700s) was characterized by
the introduction of the horse. The
economy became one of organized
hunting of bigger game over larger
areas. In both of these stages,
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reciprocity continued to be practiced,
and the Ute people enjoyed selfsufficient economies.
The self-sufficient economies of
the Utes ended with the third stage
which began in 1850 (the reservation era). However, the economy of
the Ute continued to be reciprocitybased. For the most part, the Ute
people began an earned/ration
economy: two thirds of their income
was earned, and they continued to
share government rations with one
another.
The fourth stage, which began in
1951, is characterized as a period of
unearned income. During this period,
the Ute began receiving mineral lease
royalties and payments for land settlements for previously occupied lands.
Some of the funds obtained during
this time were distributed to individual Utes, with the remainder
allocated to the tribal corporate
body to be invested in common.
During this time, "Individual per
capita payments, though equal in
amount and distribution, continued
to be borrowed and used by close
kin in times of need. It is tacitly
assumed that the same kin will
reciprocate when reciprocity is
necessary" (Jorgensen, 1964).
Hence, although the economic and
social systems of the Ute people
were drastically altered, Jorgensen
asserts that reciprocity continued to
be the practiced norm of the Ute
people.
He also observed the reaction of
a government employee to Ute selfish
sharing/reciprocity:
Nevertheless, these kin-related
reciprocal networks so alarmed an
agency social worker that he issued
a statement informing elderly Utes
who have taken children into their
homes that they were being maliciously and unfairly treated. He
seems rather incredulous that aged
Utes could be so gullible or that Ute
parents could be so cruel (at least in
his eyes), when he cites instances
wherein the funds of many young
people are being paid to someone
other than the person that they are
living with. He chastises the elderly
for letting themselves be duped saying that these young people do not
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"contribute to the support of the
household. . . and have actually
taken funds from the elderly
individual" (Duggins, 1962, p. 2).
Thus as of 1964, tribal funds were
controlled and allocated by a centralized authority, while the individuals
who received some of these funds by
the way of their individual budgets,
shared with those who had no funds.
[1964, pp. 232-233]

The Ute and other Plains-related
tribes have "Give Away" ceremonies
in which a person or family is honored
through a process of "giving all their
cherished goods" to other peoplerelatives, guests, or visitors from other
tribes. This wonderful ceremony is
usually held in honor of a marriage,
death, or other special occasion, and
it stands in direct contrast to selfish
hoarding and greed; a more accurate
description is "selfish sharing."
It is my guess that Ute people
receive as much pleasure from the act
of giving as they do from receiving.
Another interprepation is that when
one gives, one receives in return.
This act adds greatly to the quality
of their lives simply because it feels
good to do it.
The primary distinction between
the Indian and the dominant culture
way of giving is that there is less
consideration of receiving in return.
The experience of giving and receiving
is internally rather than externally
rewarded. This is not to say that
there are not those individuals
within the dominant culture who do
not give or receive this way. The
distinction is that during the process
of becoming institutionalized, "the
act of giving" lost its original meaning. It became commercialized, and
a basis for external rewards. In the
dominant culture, birthday and
Christmas gifts appear to have
become an expectation rather than a
surprise. When I am given a birthday gift, I am also given a message
that I "should" not forget the giver's
birthday. When given a Christmas
gift, I am usually obligated to give a
gift in return. Consequently, much
of this motion has become an "act
of bartering" or obligatory giving.
The gifts no longer come from the
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heart, and the behavior can be
characterized as acts of materialism.
The dominant culture has largely
become a materialistic culture that
places high value upon the accumulation of material goods as a
measure of one's self-worth and
dignity. In the dominant culture, if I
accumulate enough material goods, I
am judged productive and successful
regardless of the accumulation
process; the goods are interpreted as
an extension of my being.

Materialism vs. Aestheticism

A

lthough Ute people are becoming materialistic in their own
right, Ute people did not always
value materialism to the extent that
it is valued by the dominant culture,
especially prior to placement upon
Indian reservations. Some might
argue that this lack of material worship stemmed from the poverty that
resulted from their having been
defeated; this may be so. But the fact
remains that most American Indian
people still live in poverty. Perhaps
if they did value materialism to a
greater degree, they would have
accoutrements available for display.
To illustrate my point, I quote a
former Ute tribal leader, Connor
Chapoose: "I came into this world
with nothing and I shall leave this
world with nothing."
Witherspoon (1961) makes the
following comment on the Ute
attitude towards materialism:
This view of the good person is
imperfectly shared by the younger
Ute. They are quite aware of the
socio-economic status of their
parents. They find it hard to correlate
the old values of ... [embracing]
moderate goals and [imposing] egalitarian restrictions on competition
that are espoused by the older
people, with the values on saving,
emphasis upon success, and the
acquisition of material goods urged
by teachers and other Whites. It
is clear that while there is some
commonality in the Ute and White
definition of the good person--e.g.,
honesty, cleanliness, and cheerfulnessthere are also important points of
conflict. The most central of these
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centers around acquisitiveness,
especially as it pertains to material
goods. The Ute feel that a person
can be "good" even though he
possesses no worldly goods. [p. 90]

One major feature of Ute culture
that I believe both Witherspoon and
Jorgensen completely overlooked
was the aesthetic elements and
appreciations of the Ute people. To
my knowledge, with the exception of
gambling, all aspects of Ute culture
exhibit aestheticism. I consider the
Ute people to use Witherspoon's and
Jorgensen's term, artists par excellence. They are actively involved
from intricate beadwork to the
music that accompanies all religious
rituals. Jorgensen would be enlightened to know that the Sun Dance
religion elicits an appreciation
among the dancers for the simple
joys of living that many take for
granted, such as cool water, the
warmth of the sun, a cool breeze,
and food-not to mention true
brotherhood. It is further my belief
that this aestheticism existed prior to
the reservation era, and prior to the
advent of "money" (materialism)
among the Utes.
I believe that prior to the reservation era, Ute Indians placed little
value upon the accumulation of
material goods, other than the basic
necessities. Since they were
roamers- constantly moving as the
seasons changed- acquiring too
many material goods transformed
travel from difficult to impractical.

Assigned Leadership vs.
Earned Leadership

T

here are numerous accounts that
demonstrate that contrary to the
belief that the Ute people had
permanent chiefs, Ute people
believed and typically experienced
"situational leadership. " In other
words, leaders were selected by
group consensus for each particular
situation. In the case of war, a war
chief was selected. In the case of a
hunt for food, a hunting chief was
selected. These leaders did not
assume permanent leadership; imVol. 23, Nos.l-_

mediately following their temporary
service, they resumed the role of
ordinary group member.
As stated above, Witherspoon
asserts that Utes "formed into bands
with chiefs, but they never gave the
chiefs the authority that would have
made the bands effective aggressive
units" (p. 29). Jorgensen agrees:
The Ute traditionally lacked centralized
authority . . . [T]hey generally
allocated authority only temporarily
to war leaders and hunt leaders, and
it was these men who had the potential power to draw the disparate Ute
bands together. [1964, pp. 241-242]
Jorgensen also wrote:
Observers of the Ute from Escalante in 1776 . . . to Jocknik in
1870 ... recognized not only that
the Utes had chiefs, but that most
frequently there was more than one
chief in a band. Leadership was
nominal and it varied with the
circumstances. [pp. 25-27]
This statument is fairly accurate
based upon the observations of
current tribal government and tribal
affairs. As Witherspoon wrote:
Very few Ute understand the tribal
structure as it exists today. The old
tribal leaders have lost status because
they either will not or cannot be
made a part of the new system. The
people who occupy the positions in
the new system are not viewed in the
same light as were the old leaders.
They do not as yet meet the old
criteria of age and knowledge of
aboriginal Ute lore. The loss of the
old leaders and the general lack of
confidence in the new leaders leaves
the Ute without either a well-defined
and understood political system, or
leaders whom they completely trust
or respect. [1961, pp. 124-125)
Witherspoon (1961) further states:
There are occasional meetings in the
various communities, but these are
almost entirely protest meetings centered around the way tribal funds are
being expended. Very little constructive
planning aimed at . . . altering the situation takes place. The general feeling is
that the old, wise leaders are gone and
there is no one to replace them ....
A person's status in the reservation
community is not elevated simply
because he is elected to the Business
Committee. Indeed, because of the confusion of the Bureau of Indian Affairs
and the Business Committee activities,
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many Utes feel the same hostility towards the Business Committee members
that they do toward Federal employees.
The degree of interest ... that
tribal members have in their tribal
representatives is demonstrated by the
number of people who vote in the
Business Committee elections. In
recent elections, approximately 15
percent of the eligible voters come to
vote. The highest number of votes that
any Business Committee member has
ever received was 57; 12 to 15 votes
are usually enough to elect a member
of the Business Committee. [p. 53]
Very little has changed during the
last quarter century. Although the voter
turn-out has increased somewhat,
significant voter apathy remains
among the Ute population. Finally, I
believe that the Ute people have always been wary of granting too much
power to one individual; their caution
is based upon their understanding of
ordinary human frailties.

Conclusion

M

y primary purpose has been to
demonstrate that Ute people
possessed some honorable values and
ideals prior to and following immediate contact with the dominant
Anglo/European culture. Remnants of
these values and ideals continue to endure. Further, I agree with Wilkerson
(1982) that the dominant culture
simply failed in its attempt to convert
Ute people to its own ideals, and the
result has been highly destructive. In
particular, it has failed to replace
traditional Ute culture with anything
meaningful to the Utes. As a result,
the Ute people view both the Ute and
dominant cultures in distorted and
negative terms. A simultaneous aberration of both cultures has developed
that has produced a growing amount
of ignorance and disillusionment
among the Ute people, not to mention
their neighbors-non-Indian people
living in the Uintah Basin.
I believe that this disillusionment
has contributed greatly to the negative
self-concept and low self-esteem of
most Ute people, which in turn have
been largely responsible for both the
poor school performance of large
numbers of Ute children and the
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increase in self-destructive behavior
among Ute young people.
I hope that exposure to this analysis will benefit Ute people. I can think
of no better gift than to alert Ute
people to the fact that their traditional ideology was good, and that it
possessed holistic, humanistic, and
existential ideals and principles that
would be extremely beneficial to contemporary technological society. Reacquainting Ute people with these
values should help to instill lasting and
meaningful pride without arrogance,
and more important, to provide them
with both a basis for believing in themselves again and a philosophy to live
by and share with the greater society.
Since both the dominant culture
and the public school system have
failed to recognize and legitimize Ute
cultural ideology and to discern the
impact of its loss upon the Ute people,
major reform of the public school
system is urgently necessary. Specifically, the current educational system
is based upon the premise that its primary mission is to produce imitators
of the White man. Because this premise
overlooks fundamental philosophical
differences between the Ute and dominant cultures, the educational system
undermines Ute people.
Most traditional Ute people resent
"imitators" because they are not
authentic representatives of Ute culture. Ute people value their traditional
beliefs and imitators do not. Ute
people value honesty and integrity;
imitators violate these two virtues by
denying their Indianness.
In all likelihood, systematically
producing imitators of the White man
eventually will result in the Utes being
controlled by imitators. If and when
this happens, decisions made by these
leaders will cease to be made in the
full interests of Ute people; instead
most decisions will be made in the
interest of the dominant culture. In
short, you cannot expect a group of
people to become proficient in a new
culture by stripping them of their own
beliefs and dehumanizing them. Said
another way, you cannot expect a
group of people to have purpose in
life if you destroy their philosophies
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of life, especially if you can't successfully fill the void. In a classroom setting, this means that children will not
learn unless they experience validation
both in and out of school.
Throughout the history of the Ute
people, the Utes have resisted
efforts to control them. The Utes
have been and still are highly individualistic non-conformists. To this
day, they have been viewed as uncooperative, a group that does not
easily "buy into" externally imposed
ideals. They prefer to retain their
identity and to adopt only at their
own choosing. Educators have failed
to take this aspect of Ute culture into
consideration. With good intentions,
they have tried and failed to force
education down the throats of the Ute
people. But as the familiar saying has
it, "The road to hell is paved with
good intentions."
William G. Demmert stated:
Generally speaking, Indian communities in the United States have felt
that the schools belong to the Government (Bureau of Indian Affairs), or to
the non-Indian community (public
schools), and have developed very negative attitudes towards them. These
attitudes influence their children, and
have an effect on the students' success
or failure in school. My impression is
that in Indian-controlled schools
(schools run and operated by tribes or
members of the Indian community),
student attitudes are more positive,
and problems like attendance and
drop-out rates improve significantly. I
believe that a sense of ownership (that
is, having a meaningful role in the
development, operation, and governance) is critical to the success of any
school and/or system.
An important part of this issue is
whether the school reflects the cultures
of the students and the communities
they come from, or whether this
aspect of "legitimacy" is ignored.
Schools generally pass on and support
the cultures of those in control. If the
retention of an indigenous minority
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culture is important, then the question
of ownership is critical. [1983, p. 339]

The continual assault of the public
schools on traditional Ute ideology
will fail because it omits the most important aspect of Indian educationthe Indian part, the part that makes
the whole person, the part that meets
the total educational needs of Ute
children. If massive reform does not
occur, the Ute Indian Tribe will have
no recourse but to establish its own
school system, a system that will build
upon and foster traditional Ute ideology while allowing Ute children to
adapt to the dominant culture on
their own terms.

Notes
1 Conversation during the summer of 1982
with La Van Martineau, author of The
Rocks Begin To Speak (1973). Mr.
Martineau obtained this information from
elder Ute informants in the early 1950's.
He indicated that he intended to elaborate
on this issue in further publications.
2 If the belief that the Creator will provide for
the people sounds primitive, consider that
Max Weber asserted that the original tenets
of capitalism were based upon the religious
theology of the Protestants: Puritanism and
Calvinism (Bendix, 1960, p. 58).
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